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ABSTRACT 

Organized in question and answer fcroat, this gi^ide 
is designed to orient both preservice and inservice vocational 
teachers to performance-based teacher education . (PBTZ) ^ inaterials 
developed by -the Ohio Stat^ University Center fcr Vocational 
Education. The taaterials are described as a series of 100 modularized 
learning packages focusing upon the specific professional 
competencies^ needed by vocational teachers in all vQcational service 
areas and occupational specialties. Part 1 defines f erf criance- based 
teacher education in general.. Part 2 lirieflj outlines the rationale 
and development of the 100-module PBIE, series and its research b&se. 
Part 3 describes the modules, each of which contains tackgrpund 
knowledge, application and/or practice activities, and an opportunity 
t^ dearonstrate the competency involved in a classroom setting. 
Suqgestiolis are provided for ^use of- the jflodules on either an 
individual or a dfroup basis under the direction of one or more 
resource ' pers$>ns' (instructors) . A glossary of PETE , terms and a list 
of the 100 modules are included. (Each cf the modules is available 
separately.) (Jf) 
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FOREWORD 



This guide has been developed tahelp you, a preser- 
vice Or inservice vocational teacher, understand the 
general nature and use of The Centers performance- 
based teacher education (PBTE) materials A series of 
100 modulanzec^ learning packages focusing upon the 
specific professional competencies needed by voca- 
tional teachers has been developed and extensively field 
tested. The competencies upon which these modules 
are based were identified and verified through research ' 
as being important to successful vocational teaching at 
bpth the secondary and 'post-secondary levels The 
nnodules have also been de&igned so as to be suitable foi^ 
the preparation of teachers in all vocational serv<ce 
areas and occupational specialties. 

Each module provides learning experiences that in- 
tegrate theory and practice, each culminates with 
critenon-referenced assessment of the teachers per- 
formance of the specifjed competency. The materials 
are designed for use by teachers, either on an mdivicjual 
or group basis, working under the direction of one or 
more resource persons (instructors) 

The design of the materials provides considerable 
flexibility for planning and conducting preserv'ce arid 
inservice teach^ education and staff development pro- 
grams to meet a wide variety of individual needs and 
interests The materials are intencj^d for use by univer- 
sities and colleges, secondary and, post-secondary in- 
stitutions, state departments of education, and others in 
manpower and industrial settings who are responsible 
for the professional development ot teache/s and in- 
structors Further information on the nature and use of 
these curricular materials is contained in two slide; tape 
presentations^.entitled U ^nd PBTE for orie/iting 
teachers, to usina The Centers PBTE materials and 
"Overview of The Center's PBTE Program " You may 
wish'to ask your resource person for an opportunity to 
view one or both of these presentations 

Special recognition foV their roles in the development. 



field testing, and revision of this document goes to 
Robert E Norton, Associate Program Director of The 
CentPrs Professional Deye+Qgment in Vocational Edu- 
cation area, who was re^onsiBtfe^orhelj^ingto write the 
field-test version and^or preparing this published ver- 
sion, and to May Huang who helped write the first edi- 
tion Recognition is also extended to Jean Wisenbaugh, 
^^^ist, and to other members of the Professional De- 
velopment in Vocational Education staff who critiqued 
the document and made helpful suggestions for its im- 
provement 

Appreciation is also extended to all those outside The 
Center (preservice and inservice teachers, staff de- 
velopment coordinators, teacher educators, field site 
coordinators) who used this guide under fielcf^est con- 
ditions and who provided valuable feedback for its 
refinement Among the external group,,special thanks 
go to Dr Harold Parady, Executive Director of the Ameri- 
can Association for Vocational Instructional Materials, 
and to George Smith, Art and Layout Editor, for their 
cooperation ^nd valuable assistance in the publication 
of this guide 

The Center is grateful to the National Institute of Edu- 
cation (NIE) for sponsorship of this PBTE curriculum 
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from 1972 through its completion Appreciation is ex- 
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THE CEr^TER FOR VOCATIONAL EDUCATION 



The Center for vocational Educations V>ission is to 
increase the ability of diverse agencies, institutions, and 
organizations to^solve educational problems relating to 
individual career planning, preparation, and progression 
The Center fulfills its mission by 

• Generating knowledge through research 

• Developing educational programs and products 

• Evaluating individual program needs and outcorpes 
. • Installing educational program^ and products 

• Operating information systems and services 

• Conducting leadership development ahd training 
programs 
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The American Assobiation for Vocational Instructional 
Materials (AAVIM) is an interstate organization of univer- 
sities, colleges and divisions of vocational education de- 
voted to the improvement of teaching through better in- 
formation and teaching aids 
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INTRODUCTION 



You are about to embark on a View type of learn- 
ing experience— one that can be exciting and en- 
joyable, as well aschallenging and demanding. We 
think that you'll like the experience. If you are a 
preservice teacher, we tMnk you'll be better pre- 
pared because of your performance-based prepa- 
ration to take your place in the teaching profes- 
sion. If you are already a teacher, we think you'll 
become an even more effective teacher because 
of your performance-based learning experiences. 
You'll be doing^ several things differently and, we 
think, better. You'll stili meet and work regularly 
with yourfellowteachers, and with your prof e«^ors 
or staff development leaders (coordinators, super- 
visors), but more of your contacts will be on an 
individualand small-group basis You'll have more 
opportunity to learn by doing, to express your own 
views and co ncerns, and to pursue your own learn- 
ing style and interests While there will be fewer, if 
any, large-groupsessions (e g , lectures), there will 
bemuch more opportunity to choose among learn- 
ing activities and to pursue them at your own pace 
You'll find that you will be participating in learning 
experiences which are directly relevant to your 
needs as a vocational teacher 

As with anything else that isneyv or different, you 
are likely lo have questions about performance- 



based teacher education (PBTE). It is only natural 
to be a little bit apprehensive or uneasy about any 
significant change that will affect you directly. 
While we are confident that you will like this new 
approach to teacher education, your questions 
deserve simple and straightforward answers This 
guide has been developed specifically to answer^ 
as many of your questions as we could anticipate 
It will also serve to explain how learning by PBTE 
can be made^asier and more satisfying. 

This guide is designed to help orient both pre- 
service and inservice vocational teachers to PBTE 
The information presented in the guide is or- 
ganized in an easy-to-read, question-and-answer 
format. The questions which we feel are most likely 
to be of concern to teachers are catdgorized under 
the following two major headings* v 

I Questions^Jbput PBTE in General 



II Questions about The Centers PBTE Mater 
rials 

So that we might all talk and use the same lan- 
guage. Part III consists of a list of PBTE Terms You 
Should Know. Good luck as you begin a new and 
more individualized approach to teacheP prepara- 
tion 
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Part I 

QUESTIONS ABOUT PBTE IN GENERAL 



' 1. Wfiat is performance-based tSfeacher 
education (PBTE)Z 

• • , PBTE is, an approach to^teacher preparation in 
which the teacher is reqiijred totJemonstrate 
fessential teaching tasksjn an'^ctual teaching 
J situation. Actual perform^ce of the tasks en- 
sures that the teejcJher has not only the knowl- 
edgeVequu'ed, but al^o iheat)illty to perform 
the competencies (teacht«g 'skills or tasks) 
that are es^serttial to sucQ^ssful teaching. 

2. What ar6 the essential teaching 
Competencies? ^ I 

A teaching competency i^ defined\as the 
kROwledge, skills, ^ncl attitude^ nece^ary to 
perform a cntic^I teaching task^e g .develop 
a unit of instructiipn,fji*^ct student laboratory 
expenence, present information^ with film- 
strips and. slides, etc) Successful perfor- 
,manGe,as aieacher requiffes bothasohd un- 
. .derstandi/fg of one s teQhnicai subject mat- 
" , t95qre9'(auto mechanics, horticulture, retail- 
ing, etd.^^l^ competence in th^ professional 
teaching skiUs -and knowledge. While both 
^ types of learning are^essential to teachers, in 
PBTE progr^s, the focus is on acquiring the 
, teaching skills needed' to cirry out the in- 
structional process effecti\/ely 



3. What difference will PBTE make/ 

There is quite a difference between knowing 
about the job and being able to do the job In 
traditional programs, individuals may gain 
knowledge about teaching and yet not de- 
velop the ability to teach In PBTE programs, 
individuals must demonstrate thetr ability to 
perform in anactual school situation When a 
program is not perforrpance-based. the em- 
phasis tends to be on completinq courses 
"^required for graduation and/or ceriification 

4. Is competency-based teacher 
education the same as 
^erformapce-based'teacher 
education? 

Many educators tend to use these two terms 
synonymously However, other people distin- 
guish between these two terms, using the 
word competency to^emphasize the' fact 
that learning in competency-based programs 
IS structured .around the identified and ver- 
ified competencies needed by teachers In 
performance-based programs, the word 
performance" is used to emphasize the fact 
that these programs require teachers to 
demonstrate their ability to perform the es- 
sential competencies in an actual school set- 
ting 




Part II 

QUESTIONS ABOUT THE CENTER'S PBTE MATERIALS 



Who Developed 
the PBTE Materials? 



Have the materials been fi^id 
tested? 

The materials h^ave been field teste'd twice, 
and extensively so. This is a unique feature of 
these curricular matenals when compared 
Vvrth most textbooks and^ other materials 
commonly used to prepare teachers. Tile 
moduli underwent preliminary field testing 
in three different institutions where both pre- 
service and inservice teachers and theirln- 
strutters provided detailecT feedback. After 
revision, all 100 modules underwent ad- 
vanced testing through which detailed feed- 
back wasagain obtained. Over2,000/eachers 
and^OO instructors, located in twenty differ- 
ent institutions; were involved and provided 
the feedback Used m refining the materials 
for publication (A list of the institutions in- 
volved is given in the foreword to the mod- 
ules.) 0 • ' 



Why VVere th% PBTE 
Modules Developed? 



5. What is The Center for Vocational 
Education? 

The Center is a national research and de- 
velopment organization which specializes in 
the development and evaluation of materials 
for vocational educators. Located at The Ohio 
State University in Columbus, Ohio, The Cen- 
ter developed the PBTE materials in response 
to the need for more innovative and effective 
ways of preparing and upgrading teachers' 
skills. 

6, What was the basis for the ^ 
development of the PBTE nnaterials? 

Charged with the responsibility of finding 
ways to improve vocational teacher prepara- 
^ tion, Center staff jnembers initiated a com- 
prehensive research study to identify the 
competencies which are important to suc-I 

cessful vocational teaching. These compei v,^. What IS a PBTE module? 
tencies, which were verifieQ as important by ^ 
over 100 practicing vocational educators, most performance-based teacher educa- 

farmed the basis for development of the tion programs, learning materials are de- 

^ PBTE instructional materials. veloped and organized into some type of in- 

structional package. In The Center's cur- 
ricula, each module is an instructional pack- 
age designed to cover a single teaching skill. 
The package includes a series of learning ex- 
periencesthat contain information, activities, 
and feedback devices to help the teacher ac- 
quire the skill. 

9. Why were modules developed? 

Modules were chosen as the most suitable 
type of instructional package available be- 
cause — 

# Modules facilitate the individualization 

of instruction to meet specific teacher 
needs and interests. 

• Modules-lend themselves to coverage of 
a single. teaching skill or T:ompetency 
and, hence, because of their short dura- 
tion, provide for more fiexibie use by 
teachers. 
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In the performance-based teacher education pro- 
grams, the emphasi$ l^n developing the skills neces- 
sary to perform effectively m actual teaching situa- 
tions. 

< 

• Modules lend themselves to a perfor- 
mance Objectives structure which, 
makes it easy for teachers to determine . 
what theyi are to learn and how their 
learning wjll be assessed. ^ 

. • Modules plroYide more options to the 
teacher an(d instructional staff in the 
selection a'fid sequencing of their in- 
structional program 

• Modules, beipause of their size, are much 
rjfiore easily added \p, modified, updated, 

vjDrdiscarded'ithan courses or textbooks 



What Are thel 
PBTE Modules Like? 



10. ^What are the major parts of a module? 

Eactvmodule contains four major sections. 
Sections, in Ihe order of their appearance in 
the module, are aS jfoliows. 

• Introduction.— ^The introiuction pro- 
vides the frame bf referen(£e for the entire 
modu^e, i e , relationship ro other mod- 
ules and the teacher education program, 
definition of terms unique t© the module, 
and the importance of the competency 
to be developed ' 

• About This ^odule.— This section lists 
the performance objectives for the mod- 
ule, the resources needed, and the pre- 



requisite. competencies where appropri- 
ate ' ' I 

Learning Experiences —Eagh learning 
experience begins with an overview The 
overview uses gra'phic symbols'and brief 
statements to highlight and descnbe the 
major learning activities involved in the 
learning experience and the type of 
feedback provided the user. The learning 
experiQnc'es in<^lude directions for com- 
pleting the learning activities, optional 
activities, information sheets, and feed- 
back procedures and instruments The 
final learning experience always pro- 
vides for assessing the teacher's abflity 
to perform the given competency in an 
actual school setting 
About^ Using The Center's PBTE 
l^^odul'es.-/This section provides* an 
explanation of hpw all 100 of The Cen- 
ters PB^E modules are orgarjized, rec- 
ommended procedures for thfeir use, a 
definition of terms common to all mod- 
ules, and an explanation of the vanous 
levels of performance used in the as- 
sessment instruments contained wrthin 
the modules. 






Each module contains background knowledge, appii- 
cation and/or practice activities, dnd an opportunity to 
demonstrate the competency involved in a classroom 
setting. 

11. Why is there more than one learning 
experience in each module? 

When learning about and developing a spe- 
cific competency in teaching, you need some 
basic knowipdge before putting the compe- 
' tency into usfe. In most modules, the first one 
or two learning experiences are designed to 
provi^ the necessary background knowl- 
edge abaut the teaching competency The 
next one or two experiences usually focus on ■ 
the "how" and provide an opportunity toryoj^^x^ 



to practice or apply the competency in a 
simulated situation In some cases, back- 
ground knoNA^Iedge and practice activities 
may be combined within a single learning 
experience. The final beaming experience al- 
ways requires performing the competency in 
an actual school setting 

12. Why do the modules have optional 
activities? / 

Of>tional activities aVe designed to supple- 
rhent and enrich the' required learning ex- 
periences Their purpose is to provide more 
choice, greater flexibility, and additional op- 
portunities for those who desire tcf further 
their learning In addition, you can design 
adjditional optional activities qf your' own as 
appropriate 

13. Why are the modules 
self-contained? 

Most of The Center s mo^krtgs contain all the 
materialsyou will needTtn orderto make theng 
easier for you to use Teachers who usi^d ear- 
lier version^ of the modules indicated they 
often experienced difficulty m finding outside 
resources He/ice, to reduce frustration and 
increase study efficiency, nearly all of the 
modules now contain aM the essential back- 
- ground knowledge'you will need in the form 
of information sheets TojDrovude for enrich- 
ment and reinforcement, most modules also 
suggest optional outside references for your 
gDnsideration 
N 




14. How many modules are there in The 
Center's PBTE program? . ^ 

One. hundred modules have been developed 
They have been clustered into ten categories 
^^ccording to. professional skill areas, and the 
covers have been color-coded for easy refer- 
ence as follows 



Category 



Title 



Color 
Code 



No of 
Modules 



A 


Program Planning 


Red 


' 11 




Development and 








Evaluation 






B 


Instructional Planning 


Yellow 


6 


C ^ 


'Instructional Execution 


Turquoise 


29 


D 


Instructional Evaluation 


' L^ie 


6 


E 


Instr^jctioiial Management 


Orange 


9 


F 


Guidance 


Gold 


5 


G 


School-Community Relations 


Rust 


10 


H 


Student Vocational 


Light Gold 


6 




Organization 






1 


Professional Role and 


Gray 


8 




Development 






J 


Coordination of Cooperative 


Oreen 


10 




Education y 








. YOTAL 




100 



15/Why are different cover and internal 
colors used? 

Each category of modules has a different 
cover color to add variety and to aid users in 
quickly identifying the category to which a 
module belongs Each category of modules 
also has a second color which is used inter- 
nally with different degrees of- screening to 
improve the appearance and effectiveness 
of the illustrations, overviews, samples, and 
figures A color tab appearwon the margins of 
each page of each iearning experience to aid 
the user in locating a specific learning ex- 
perience Selected columns of the various 
checklists are also shaded to indicate the ac- 
ceptable levels of performance 

16. What is the purpose of the 
illustrations? 

You will find the modules contain a consider- 
able number of illustrations and other graph- 
ics These have been included for several im- 
portant reasons First of all, they serve to 
break up the printed copy, jnaking the mod- 
ules easier to read and visually more appeal- 
ing They further serve.to add vanety. interest, 
and some humor to the topics covered 
Perhaps most important, the illustrations are 
used to emphasize key points and increase 
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the visual impact (a 'picture is worth a 
thousand words) of the materials. 

A, number 'of different characters are used 
throughout the 100 modules to serve some 
specific functions Let's let them speak for 
themselves— 




We are the people who will try to provide you with 
visual explanatory information, guide you through 
the learning activities, and make you comfortable 
as you use th^ modules In the modules you will 
see us m the introduction^ and in ihe intormation 
sheets You will come to recognize wsas the charac- 
ters who narrate the text 




The illustrations would not be complete without 
' teachers Let us show you the many vocational 
teachers who you will find explaining, guiding, 
demonstrating, and otherwise actively going about 
the^ teaching-learning process 




_ Nor wc^ld the job be complete if we did not intro- 
duce you to the vanous student characters who you 
will also find in the illustrations After all, it is the 
improvement of the instructionol program for our 
secondary and post -secondary students that is our 

.ultimate goal in PBTE 




W)w Can the Modules Be Used 
Most Effectively? 



17. Do I have to complete all the 100 ' 
modules? 

No. iFie number of modules you will need to 
take depends upon your previous experience 
^ and your present cofnpetency in Reaching. 
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Even the number of learning experiences you 
need to go through m ^ach module is flexible 
All of the modules have been designed -to 
allow for a tailor-made program that meets 
your specific needs and interests 

18. Who decides how many modules I 
must complete? ' , 

You and your resource person(s) (the instruc- 
tor, professor, aupervisor, staff development 
coordinator, or other person responsible 
for your instructional program) will decide 
which, and how many, modules you need to 
complete (Seethebacitcoverof thisguideor 
a copy of-.the. Vocational Teacher Compe- 
tency Profile for a listing of the 1D0 titles 
I available )4n most cases, instructional and 
cer^ffication requirements have been estab- 
lished in your college/university and state 
With the help of youc^esource person(s). you 
will first assess your present teaching skills 
witH regard 'to these requirements This will 
help you identify and decide which, and how 
many, modules you need to take. 

19. Who will be my resource person(s)? 

Your resourpa'person(s) can be a professor' S 
cooperating teacher, an instructional super- 

vvisor, an administrate^, a state supervisor, or 
other qualified person who is responsible for 
guiding and helping*you m planning your 
educational program The modules ar6 not 
designed to bfe totally self-instructional, your 

. resource person(s) should be contacted for 
assistance whenever you need help in com- 
pleting a module The resource person is a 



very* important facilitator in any successful 
PBTE program 

20. Do I have to take modules in a 
certain sequence? 

Most* modules have been designed as self- 
contained Jearning Packages, and you can 
sequence them accorhjng to your own needs 
^ and interests However, there are prerequisite 
competencies for certain modules In these 
cases, fulfilling the prerequisite requirements 
helps you to successfully complete the mod- 
ules (See the inside back cover of this guide 
'for a graphic illustration of the competen- 
cies — by module number — that are pre- 
requisite to others ) 

21. How much time Is required to 
complete a module? 

The time requirement varies from module to 
module, individual to individual, and situation 
to situation The range of. time required, to 
complete a particular learning experience 
varies from about one half hour to tvVo hours 
Since most modules consist of three to five 
learriing experiences, most modules will take 
somewhere between two to ten hours to 
complete 





lo The Center's, approach to PBTE, the teacher 
educator is actively involved as a resource person and 
advisor 



22. Will I need other written resources 
when I take a rpodule? 

^ Generally not Most modules are self-con- 
tarned, but SQme outside resourx:es are re- 
quired and, or recommended for the p^ifpose 
of providing essential or Optional (enriching 
and reinforcing) learning activities 
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23. Can I team up with others to work on 
' the same module? 

Yes. As a matter of fact, you can probably get 
more out ot some modules by working witli 
others as a team In other cases, you may firxj- 
working alone is the best way to get the most 
out of a module - 

24. How. can \ get the most out of a 
module? 

A strong" desire to learn the competency in- 
volved will help the most In addition, you will 
find observing'the following guidelines very 
worthwhile . » • 

• Since you will be taking rAajQr responsi- 
bility for your learning, you will need to 

^ know exactly what is to be learned and in 
what way Therefore, be sure to spend a 
few minutes carefully reading .through 
(1) the title page, (2) the mtr'oduction,(3) 
the AbquJvThis Module section. (4) the 
overviews of each learning experience, • 
and (5) the Abou> Using The Center's . 
PBTE Modules section. Thorough un- * 
derstanding of these parts is essential 

• Since modularized learning is mostly 
self-directed, yd*u need to develop ^elf- 
discipline in directing youcown learnjng ' 
The best thing you can do isio make out 

'^a plan of action and communicate itto_ 
your resource pQrson(s^ A simple Mod- ^ 
ule Worksheet is shown m Sample 1 for * 
, your possible use You might find it 
^especiaHy helpful to make copies to use 
as you complete the first few modules 

• Since you have the option of rrot going 
through all the learning experiences in 
each module, you need to be as object^ve 

z'* ^ as you can when you pssess your present 
competency and decide on which learn- 



ing experiences you need to take 
Otherwise, you may end/up depriving 
yourself of some knowledge or the prac- 
tice necessary to master a certain com- 
petency ' • 
• Since your resource person(s) has the 
responsibility to help you whenever you 
need assistance, you should inf6rm 
him/her*about your needs "as early as 
possible sp he she will have sufficient 
time to assist yoa or make other neces- 
sary arrangeme'nts 

25. Can persons in different service 
areas-use the modules? 

Yes T^e learning experiences have been 
carefully designed so that teachers in alTvo- 
cational service areas, at both the secondary 
'and post-secondary levels, can use the mod- 
ules Furthermore, teachers, supervisors, and 
-teacher educators from all vocational service 
areas participated in the research'effort that 
Identified the competencies upon which the 
modules are based ,^ . ' 

.26. Can industrial arts teachers, adult 
instructors, industrial trainers, and 
manpower instructors benefit from 
the use of the modules? 

Very definitely Many of the competencies 
needed by these persons ape identical to, or at 
least, closely associated with, those needed 
by vocational teachers A number of. indus- 
trial arts teachers,, aduft instructors, and 
manpower instructors have successfully 
used the PBTE materials during ttagfcdvanced 
field testing ^tr^ 

27. Can teachers in genera^^^educatipn 
use the modules? 

While the research arrd development eTfort 
focused upon the competentzies a^nd mate; 
rials needed by secondary ^end , post-sec- 
ondary vocational teachers, gipjieral educa- 
tion teachers already have found, and wilf 
continue to find, many of the modules to,^e 
applicable to their teaching responsibilities 

* While mdst of the-examples and case studies 
are drawn^from vocational education, the 
competencies themselves are, idr the^ost 
part, relevant (generic) to all teachers Spe- 
cial consideration should be giv'^n to mod- 
ules m, Category B Instructfohal Planning^ ^ 

.Category C Instructional Execution, and 
Category D Instructional Evaluation 
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•28. Can experienced teachers benefit * 
from the modules? 

Yes Experienced teachers can definitely 
benefit if they need any of the competencies 
covered by the modules -Most teachers, 
through frank self-appraisal, will discover 
several competency areas in which they, 
could improve or expand their skills Besides, 
the nature and number of pompetencies in- 
volved requires that sorrre of the competen- 
,cies be obt^^ned through i^service or grad- 
uate programs 

29. You mention ''feedback!' and 
"assessment"; what do they mean? 

4 « 

Toward the end of each learning experience. 
, you will get feedback on how well you are 
doing It mayt>e in the form of a self-check 
with model answers, or a checklist for yojj, 
^^ur peer(s), and ac^esource person(s) to 
rate your achievem^fent on a scale At the end 
of each module, your total performance wi 
be assessed by your resource person, usinq 
a Teacher Performance Assessment Form 
specifically designed for each module 
-jiicpugh this continuous evaluation process, 
both you and your resource person(s) will 
know how far and {low well you are progress- 
ing in developing the competency 

30. How will my performance be 
assessed? 

Your overall performance will always b^as 
sessed by your resource person(s) "'on-wje 
basis of your performance in the firrai learn 
_ jpg experience of each module you take It la 
important that you keep a record of your - 
tivities and keep your resource person(s) well 
informed of your progress A suggested Per- 
' sonal Progress R^|fcrd form is shown m 
Sample 2 for your G^'sideration 

31. Why does the final learning 
experience have to be completed in 
an actual school situation? 

Since the modules are performance-b^sed. it 
IS essential that teachers demonstrate their 
ability to perform the competency in a real 
school settin'^g rather than in a simulated situ- 
ation or on a paper-and-pencil test 



32. How will my progress be recorde<^ 
and/or graded? 

The yecord-keeping system used will var^ 
widely depending upoq^the type of staff de- 
velopment or teacher preparation program in 
which you are participating Some institu- 
tions have been using the Vocational Teacher 
Competency Profile chart to record progress 
in module completion, while others are devis- 
ing tlieir own forms and procedures In some 
instances, grades are given (eg , in teacher' 
education instftutions), and in other cases, 
salary or certification credits are awarded 
(6 g . in staff development programs) For a 
specific answer, you should direct this ques- 
tion to your resource person(s) 




33. Do I get to keep the modules? ^ 

Yes, if you have paid for them fn a few cases, 
the university or other educational agency 
involved will supply the materials free of 
charge Because of their content, it is ex- 
pected that you will want to keep most of 
them for future reference 
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SAMPLE 1 

iicXDULE WORKSHEET 



ff%nW y. : ' 

|V;;iyiqdul,¥hJo. — ^--^ — .Module Title 



Resource Person(s) for this-tnoduie: ' • 

Name. — . : — Ll _ Office :: .. • . Office phone • 



' * CKeck^off the following dtudy procedures as they are completed: 

^ □ J. Reach the IhTTRODUCTlON 

□ lRead\he ABOUT THIS MODULE section 
• 3. Ex^ine the OVERVIEW of each learning experience 
4.- Read the FINAL EXPERIENCE 
□• 5. Read the ABOUT USING THE CENTER'S PBTE MODULES.section 
V Complete the following with the assistance and counsel of the resource person: 
Q 6. Assess present teaching competency 

7. Determine need to comptete prerequisite modules 
4^' □ 8. Other activities: . \ . * 



The following learning experiences have been decided upon: 

/ * ^ Completion Dates: 



V 



Planned Actual 



* □ -9. Leaming Experience I 

U 10. Leaming Experience II 

□ 11. Leaming Experience III . jo_ 

□ 12. Learning Experience IV , ' 1_ ^ 

' -13. LeamingXEx-perience V ^ ^ : 

^ □ 14. Final Experience . ^ ^ 

VThe follpwing conferences with resource persons have been scheduled (arrange only those > 
/needed): . ' . 

. * 0 Oates 

.J □ Plan for completing leaming activities - > 

Arrange to obtain resources ' ^ ^ 

^^^D Report on progress 
' Arran§e»for Final Experience assessment 

□ Other > 



j4f 



3 



'Permission is granted to locally rejsroduce this worksheet 
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Sample 2 

PERSONAL PPOGF^ESS RECORD 



Perfomiance>Ba8ed Teacher Education Program 



Nanie 



Subject' Major 



'^E|fter the jdate ea'ch learning procedure ie completed. 



Conference 
■ No.1 



»^ / <V / <b / V 



































^ it 




























• * 


1 ' » 
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• • * 
1 














> > 
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^' 






















A » 







'Permission is granted to locally reproduce this worksheet 



Partly 

PBTE TERMS YOU SHOULD KNOW 



Activity: 

Refers.to one of the several requiredJearning tasks 
that .are designed to help students achieve an 
enabling or terminal objective. 

Actual School Situation: 

, Refers to a situation in which you are actually 
teaching vocational students, m a secondary or 
post-secondary school. A stadent teacher, an m-.. 
Service teacher, or an intern would be functioning 
in an actual school situation^ 

Alternate Activity or Feedback: 

Refers to an item or feedback device which may 
substitute for required items which, due to special 
circumstances, you are. unable to complete 

CorppetVncy: 

Refers* to achievement of the knowledge, skills, 
and attitude^ required to perform a giveri task. 

Competency-Based Teacher Education (CBTE): 
Refers to an approach to teacher preparation in 
which the emphasis is on developing specified 
teaching competencies rather than br^ gaining 
knowledge of how to teach Many educational 
leaders use this term-synonymously witft Perfor- 
mance-Based Teacher Education. 

Enabling Objective: 

Refers to one of the several process-type objec- 
tives that help students progress toward achieve- 
ment of a terminal objective. FoV eaciT enabling . 
objective in a module, a learning experience 
has been specifically designed to help teachers 
achieve it. 

Feedback: 

Refers in The Center's modules to the immediate 
reinforcement of learning that one receives in each 
learning experience through the use of model an- 
swers or some type of a checklist completed by 
oneself, one's peers, and/or resource person(s) 

laservice Teacher: * 

Refers to a person who is already employed and. 
working as a'teacheV or instructor. / 

Learning Experience: >^ 

Refers to a series of required and optional learning 
activities contained within each module whose 
completion leads toward the accomplishment of a 
single performance objective. 



Module: 

Refers to the type^^of learning materials that are 
developed for most PBTE programs and organized 
into modular (package) form. Modules vary widely 
in form, length, and ^cope from program to pro- 
gram. Some consist of a one- or two-page outline, 
while others are. comprehensive self-contained in- 
structional packages of fifty or more pages each. 
Most of The Center's modules contain all of the 
essential learning material for achieving a spec- 
ified terminal performance objective.* ^ 

Occupational Specialty: 

Refers to a specific area of preparatio»4 within a 
vocational service area (e.g., the service area Trade 
and Industrial Education includes occupational 
specialties such as automobile mechanics, weld- 
ing, and electricity) 

Optional Activity or Feedback: 

Refers to an activity or item which is not required, 
but,which IS designed to supplement and enrich 
the required ac^vities in a learning experience 

Overview: 

Refers to the first page of each learning expen- 
ence in The Center's module^, with the exception 
of the final learning experience The overview uses 
graphic symbolsand brief statenients to give the 
teacher a quick preview of the major learning ac- 
tivities involved in the learning experience, and the 
type of feedback provided the user. 

Peer: ' ^ 

Refers to a fellow teacher, a roommate, or a friend 
who IS used to (1) role-play a student, (2) critique 
your'performance, and/or (3) participate with you 
in semmar-type discussions Whenever possible, a 
peer should be a person in ydur own occupational 
specialty. 

Performance-Based Teacher Education (PBTE): 

Refers to an approach 4o teacher preparation in 
^which the emphasis is on developing the abi!it\^o 
^"perform" (teach) in an actual school situation 
rather.than on the '^owledge" of teaching. The 
focus of PBTE programs' is on the teacher's de- 
velopment and demonstration of competericies 
that have been identified and verified as important 
to successful/teachers. 

Performance Objective: 

Refers to a statement describing desired student 
performance, the conditions under which th$ per- 



t 



I 

formahce is to occur, and the criteria by which the" ^ 
|;>erformance will be evaluated 

Presdrvlce Teacher: 

Refers to a person who is preparing for future 
employment as a teacher or instructor. 

Resource Person: 

Refers to the professor, instructional supervisor, 
staff development leader, cooperating teacher. " 
administrator, state su(5ervisor, or other person 
who is responsible for guiding you and helping 
you plan and carry out your professional develop- 
ment program. 

Student (tn the modules): 

Refers to the secondary or post-secondary stu- 
dents whom you are or>^ill be teaching. 
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Terminal Objective: 

Refers to an objective describing the competency 
the teacher is expected to perform in an actual 
school situation upon completing the* module. 

You j^r the* Teacher: 

Refers to the person who is taking the module. 

Vocational Teacher Competency Profile: 

Refers to a profile-chart which displays, in graphic 
form, the ten categories and the 100 modules that 
comprise The Center's PBTE curricula. The^profile 
chart can be used in many' ways, to inform you of 
the competencies covered by .the modules; to re- 
cord' your progress in completing modules; as 
a competency transcript; etc Your resource per- 
son(s) should have copies available 
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Prerequisite Competencies 
for The Center's 

Performance-Based Teacher Education Modules 



Modules shown before the arrow (—) are prerequisite to modules to which the arrow points Module 
numbers within parentheses ( ) indicate prerequisites from otiier module categories 



Program Planning 
Development and Evaluation 




Instructional 
Evaluation 



D-1- 
D-2 
D-3 
D-4 



■D-5- 



■D-6 



Student Vocational 
Organization 



H-1- 



■H-2 >^ 

\rH-4 
s>H-5 
^H-6 



Instructional Planning 



B-2' 

B-4; 



-B-3 
-B-5 



InstructionarExecution 



(B-4). 



C-1 


(B-3) 












(B-5) 














^C-9 




^C-10 




^C-11 




^^C-12-7^ 


C-1 3 


^C-14 

J'C-IS 


^C-16 




^C-17 




^C-19 




^C-20 




^C-22 




^C-29 





€-1 
E-3 
E-4 

(C-16)-*-E-5 
E-6 

(B-4)-*-E-7 
E-8 

18 
21* 



Instructional 
Management 

►E-2 



(D-6) 



23 
24 
25 
26 
27 
28 



(B-4) 



Guidance ' 

► F-2 



^ F-1 
\F-4 



F-3 



(B-3)-»- F-5 



School-Com munjty 
Relations 

G-1 ' 

G-2 

G-3 

G-4 

Q-6 

G-6 

G-7 

G-8 

G-9 

G-10 



Professional Role 
and Development 

1-1 
1-2 
1-5 

1-4 X 

1-5 

**l-6— »-l-7 >-i-8 



Coordination of 
Cooperative Education 



J-1- 



^J-4- 

^J-8 
^J-10 



:j-5 



■J-7 
■J-9 



'Competency in the^oad areas of instructional planning execution 
and evaluation is required 
'Teaching experience is prerequisite 
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Titles of The Center's \ 
Performance-Based Teacher Education Modules^ 



C«tt9ory A: Program Pfannlng, D«vtk>pfntnt, and Evaluation 

A-1 Prepare for a Community Survey 
Conduct a Community ^Survey 
Report the Findings of a Community Survey 
Organizer an Occupational Advisory Committee 
Maintain an Occupational Advisory Committee 
Develop. Program Goals and Objectives 
Conduct an Occup^onal Analysis a 
Develop a Course of Study 
Develop Long-Range Program Plans 
Conduct a Student Follow-Up Study 
Evaluate Your Vocational Program 

Catago^ B:'lnttnictk>nai Ptanning 

B-1 Determine Needs and Interests of Students 
B-2 Develop Student Performance Objectives 
Develop a Unit of Instruction 
Develop a Lesson Plan ; * 
Select Student Instructional Materials 
^Prepare Teacher*Made Instructional Materials 



A-2 

A-3 

A-4 

A-5 

A-6 

A-7 

A-8 

A-9 

A-10 

Af-11 



B-3 

B-5 
B-6 



**Cat«gory C: Instructional Execution 

0-1 Direct Field Trips 

C-2 Conduct Group Discussions. Panel DiscussiOQS. and 
Symposiums 

C-3 Employ Brainstorming. Buzz Group, and Question Box 
Techniques 

C-4 Direct Students m Instructing Other Students 

0-5 Employ S»pnulation Techniques 

C-6 Guide Stud«al.SU><^y 

0-7 Direct Student Labqratory Experience 

0-8 Direct Students in Applying Problem^Solving Techniques 

0-9 ■ Employ the Project Method 

0-1 0 Introduce a Lesson ^ 

0-11 Summarize a Lesson 

C-12 Emplov Oral Questioning Techniques 

0-13 Employ ReinforcerDent Techniqtres 

0-14 Provide Instruction for Slower and More Capable Learners 

C-15 Present an Illustrated Talk 

0-16 Demonstrate a Manipulative Skill 

0-17 Demonstrate a Concept or Pnnciple 

0-18 Individualize Instruction 

0-19 Employ the Team Teaching Approach 

0-20 Use Subject Matter Experts to Present Information 

0-21 Prepare Bulletin Boards and Exhibits 

0-22 Present Information with Models. Real Objects, and Flannel 
Boards 

C-23 Present Information with Overhead and Opaque Maten^ts 

C-24 Present Information with Filmstrips and Slides 

0-25 Present Information with Films 

0-26 Present Information with Audio Recordings 

0-27 Present Information with Televised and Videotaped Matenat^ 

0-28 Employ Programmed Instruction ' 

0-29 Present Information with the Chalkboard and Flip Chart 

Calagory O: Inttructlonal Evaluation 

0-1 Establish Student Performance Criteria 

D-2 Assess Student Performance Knowledge 

0-3 Assess Student Performance Attitudes 

0-4 Assess Student Performance Skills 

D-5 Determine Student Grades ^ 

D-€ Evaluate Your Instructional Effectiveness 

Catagory E: Inttructlonal Management ' ^ 

E-1 Project Instructional Resource Needs 

E-2 Manage Your Budgeting and Reporting Responsibilities 

E-3 Arrange for Improvement of Your Vocational Facilities 

E-4 Maintain a Filing System 



E-5 Provide for Student Safety 

E-6 Provide for the First Aid Needs of Students 

E-7 Assist Students \r\ Developing Self;Discipline 

E-8 Organize the Vocational Laboratory 

E-9 Manage the Vocational Laboratory 

Category F: Guidance 

F-1 Gather Student Data Using Formal Data-Co llecti on Techniques 

F-2 Gather Student Data Through Personal Contacts 

F-3 Use Conferences to Help Meet Student Needs 

F-4 Provide Information on Educational and Career Opportunities 

P-5 Assist Studerrts in Applying for Employment or Further Education 

Category Q: SctH>o(^ommunlty Rejation* 

G-1 Develop a School-Community Relations Plan for You r Vocational 
Program * ^ . 

Give Presentations to Promote Your Vocational Prpgram 
Develop Brochures to Promote Your Vocational Program 
Prepare Displays to Promote Your Vocational Program 
Prepare News Releases arxj Articles Concerning You r Vocational 
Program 

Arrange for Television and Radio Presentations Concerning Your 

Vocational Program 
Conduct an Open House 
Work with Members of the Community 
Work with State and Local Educators 
Obtain Feedback about Your Vocational Program 



G-2 
G-3 
G-4 
G-5 

G-6 

G-7 
G-8 
G-9 
G-10 

Category H: Student Vocational Organization 

H-1 Develop a Personal Philosophy Concerning Student Vocational 

Organizations 
H-2 Establish a Student Vocational Organization 
H-3 Prepare Student Vocational Organization Members for 

Leadership Roles 

H-4 Assist Student Vocational Organization Members in Developing 

arxJ Financing a Yearly Phogram of Activities 
H-5 Supervise Activities of the Student Vocational Organization 
H-6 Guide Participation in Student Vocational Organization Contests 
Category I: Professional Role arKi Development 
1-1 keep Up-to-Date Professionally s 
1-2 Serve Your Teaching Profession 
1-3 Develop an Active Persdnal Philosophy of Education 
1-4 Serve the Schoof and Community 
1-5 Obtain a Suitable Teaching Position 
1-6 Provide Laboratory Experiences for Prospective Teachers 
1-7 Plan the Student Teaching Experience 
1-8 Supervise Student Teachers ^ . ' 

Category J: Coordination of Cooperative Education 

J-1 Establish Guidelines for Your Cooperative Vocational Program 
J-2 Manage the Attendance, Transfers, and Terminations of Co-Op 

Students ' ' . . 

J-3 Enroll Students m Your Co-Op Program 
J-4 Secure Training Stations for Your QoOp Program ^ 
J-5 Place Co-Op Students on the Job 
J-6 Develop the Jrajning Ability of On«the^ob Instructors 
J-7 Coordinate On-the-Job Instruction 
J-8 Evaluate Co-Op Students' On-the-Job Perform|^nce 
J-9 Prepare for Students' Related Instruction 
J-10 Supervise an Emf)loyer-Emptoyee Appreciation Event 

RELATEO PUBUCATIONS 

Student Guide to Using Performance-Based Teacher Educaticfn 

Materials ' 
Resource Person Guide to Using Performance-Based Teacher ^ 

Education Materials / 
Guide to the Implerpentation of Perforrnance-Based Teacher Education 



For Information regarding availability and prices of these materials contact — 

AAVIM ^ 

Ame^n Association for Vocational Ins^uctional Materials 

120'&igineering Center • Athens, Georgia 3()602 • (404) 542-2586 



